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Question Poll
I am most interested in this Webinar because (select all that apply):
a. I teach in a high poverty school and want to provide evidence supported instruction for my students
b. I am responsible for identifying high poverty students and need equitable measures
c. I am studying this population
d. I am interested in the topic for personal reasons as I can relate

Outline
• Brief overview of poverty statistics
• General principles for identifying gifted
students of poverty
• Models for serving gifted students of poverty
• Discussion/Questions

Who Are Gifted Students of Poverty?
• Those with an income level that qualifies
them for free and/or reduced lunch?
• Those without access to the information,
tools, and resources of the majority?
• Those who lack social, intellectual, or cultural
capital?

Students of Poverty:
Mainstream Characteristics
•
•
•
•
•
•
•
•
•
•

Wide range of interests not necessarily related to school
Specific talent with exceptional memory or knowledge
Creative
Unusual imagination
Humorous in unique ways
High energy levels
Insightful
Great story tellers
Desire to perform with mixed messages from peer groups
Discrepant identification profiles
–

Overlooked Gemss, 2007; Ford, 2014; Slocumb and Payne, 1998

Definition 1993:
Case for Excellence
• Gifted learners are children and youth with
outstanding talent who perform or show the
potential for performing at remarkably high
levels of accomplishment when compared with
others of their age, experience, or
environment.

Definition of gifted and talented in
NCLB:
• The term, ‘gifted and talented,’ when used with
respect to students, children, or youth means students
children, or youth who give evidence of high
achievement capability in areas such as intellectual,
creative, artistic, or leadership capacity, or in specific
academic fields, and who need services or activities
not ordinarily provided by the school in order to fully
develop those capabilities.
• (or show potential for…Case for Excellence)
• [Title IX, Part A, Section 9101(22)]

IDENTIFYING GIFTED STUDENTS OF
POVERTY

Misconceptions of Identification: Poll
Which ones do you hear the most often?
a.
b.
c.
d.
e.
f.

We just need to look harder.
We need to use nonverbal measures and they will be found.
Once we find them, then the program will take care of the rest.
Race is a more critical consideration than poverty.
Higher performance on state tests is the goal for these groups.
We need to remediate their weaknesses and gaps before they can move to higher
level thinking tasks and services.
g. We don’t have students who are gifted in this Title I school.
– VanTassel-Baska & Stambaugh, 2007

Generalizations about Assessment for
Students of Poverty
•

Gifted students of poverty may show more uneven development and
discrepant test than their other gifted counterparts.
–

•

VanTassel-Baska & Stambaugh, 2007; VanTassel-Baska, 2009

Standardized tests are one of the major contributors to the
underrepresentation of diverse students in gifted education.
–

•

Standardized tests are a regular part of the identification process, and they are
often used exclusively to identify and place students in gifted services.
–

•

(Council of State Directors of Programs for the Gifted & NAGC, 2003).

Minority students and students of poverty are typically underrepresented in
gifted programs when compared to the percentage of representation in the
general population.
–

•

(Joseph & Ford, 2006)

(Ford, 2004 High Flyers, 2011, Overlooked Gems, 2007)

Many standardized tests have a high language and cultural loading,
which often negatively impacts performance in students of poverty or
diversity who have less background knowledge or access to educational
experiences.
•

(Benson, 2003; Brooks-Gunn, Klebanov, & Duncan, 1996; Ford, 2004).

Key Principles
1. Identify Early and Often
2. Use Multiple and Varied Measures Matched
to Student Strengths
3. Ensure Equal Access and Inclusive Child Find
Procedures; Consider Local Norms
4. Use Valid and Reliable Assessments for the
Population

Principle #1: Identify Early and Often
• Different Students Need Different Tests at
Different Times - Match the test and the
child
• There is no magic test or testing window –
especially for students of poverty
• The earlier the assessment the more likely
adequate interventions and gaps can be
closed

Different Assessments Find Different Students at
Different Times
IQ >=120
District
Identified
Gifted
Athena
Identified
Gifted
Total

IQ >=130

Frequency Percent Frequency Percent
94
37.2%
29
45.4%
159

62.8%

35

54.6%

253

100%

64

100%

VanTassel-Baska, Bracken, Feng, Brown, & Stambaugh, 2009)

A Comparison of Scores for
Students of Poverty
2 students were identified by both the UNIT and the K-BIT
8 students not identified by either measure

Stambaugh & Parker-Peters, 2013

Principle #2:
Use Multiple and Varied Measures
Matched to Student Strengths, with A Healthy
Does of Nontraditional Assessments
•
•
•
•

Traditional
Intelligence tests
Achievement tests
Grades
Teacher recommendations

*Blue = more likely to find
students of poverty

•
•
•
•
•
•
•

Nontraditional
Sub test scores vs. Full Battery
Standardized GAI
Creativity tests
Student portfolios
Out-of-Level
Performance by audition
Performance-based
assessment
Parent/peer/community
recommendations

Key Ideas
– Use a combination of assessments approaches
– Portfolios Research
– Research on performance-based assessments
– Pre-teach tasks
– Use nonverbal measures in addition to verbal
– Use subtest scores instead of the full battery
– Limit the amount of writing for other disciplinebased tasks
– Understand discrepant scores as a need for
further testing

Performance-Based Assessments find 17-23%
more poverty and culturally diverse students
• Emphasize problem solving and advanced thinking, not prior learning,
open-ended, emphasize thinking process

• Tear apart the numbers on the paper strip that you have been given:
1, 5, 6, 4, 12, and 8. Use some or all of the first five numbers to get an
answer of 8. You may change the order of the numbers and you may
use addition, subtraction, multiplication, or division. Show all the
solutions you can find:
• Using 3 numbers:
• Using 4 numbers:
• Using 5 numbers:
•

Source: VanTassel-Baska, J., Johnson, D., & Avery, L. (2002). Using performance tasks in the identification of
economically disadvantaged and minority gifted learners: Findings from Project STAR. Gifted
Child Quarterly, 46, 110-123.

Sample Verbal Item
Year Round School

Name _____________

Think of all of the positive and negative effects of the following situation, and
record them in the chart below:
Situation: You have been told that your school will go
on a year-round schedule next year.

Positive Effect

Negative Effect

Choose one positive effect and explain your thinking about why it would be
positive. ______________________________________________________
_____________________________________________________________

Principle #3:
Ensure Equal Access and Inclusive Child
Find Procedures; Consider Local Norms
• Whole grade assessments at key times
• Larger threshold for identification
• Match the identification instruments to the
child’s strengths
• Use local norms
• Ensure that the assessment matches the
service options (or vice versa – preferred)

Be Inclusive, not Exclusive

Additional Assessments
Matched to Child

Appropriate Placement and
Intervention Matched to
Student Identification and
Talent Development
MATCH SERVICE TO CHILD

Screening
(Whole Grade Assessment at
Key Times, Multiple Criteria
Matched to Population)
Lower Threshold
Inclusive not Exclusive

Gather more information:
Checklists, observations, work
samples that show thinking
and reasoning abilities,
completed projects,
performance tasks

Principle #4:
Use Valid and Reliable Assessments
Use valid and reliable instrumentation for the
population
• Was this assessment normed on students of
poverty?
• Are the characteristics aligned with students of
poverty’s needs?
• Has professional development occurred so that
teachers know how to complete checklists or
referrals on characteristics of this population?

A Word About Checklists and Referrals
• Checklists and teacher referrals are not as
accurate of a measure if teachers have not
been provided with specific training on the
tool and how it applies to varied diverse
populations
• Ford, 2010

• Teacher and district-based items need to be
piloted and analyzed for reliability and validity
for their particular population or buildings

STRATEGIES THAT WORK WITH
GIFTED STUDENTS OF POVERTY

Question for You
What is your biggest barrier when providing interventions for your gifted students of poverty?
a.
b.
c.
d.
e.
f.

Relevant material matched to their interests
Time to build relationships with families and students
Struggle matching needed interventions and gaps in learning with the need for higher level teaching
Personnel resources and understanding
Purchasing of tangible resources for the classroom
System focus on test-prep over talent development

What do We Know?
Value-Added Interventions

• Relationships/Mentoring
• Guidance and Career Counseling
• Use of Leisure Time
– Saturday and Summer Activities

• Access to Advanced Curriculum and
Educational Opportunities
»VanTassel-Baska & Stambaugh, 2007

Pre-Collegiate Accelerated and
Enrichment Programs Matter
• After school, extra-curricular, Saturday, and
summer enrichment programs, especially in
math and science, are found to positively
impact college application, attendance rates,
and entrance into advanced courses as well as
overall academic achievement.
• (e.g., AVID, KIPP, CTD, JKC Young Scholars)

Mentoring Matters

• Ongoing mentoring by counselors,
teachers, and researchers to provide
support for low income students AND
THEIR FAMILIES positively impacts
academic success, social skills, and
student efficacy.

Career Counseling Matters
• Proactive, targeted career and guidance
counseling for low-income promising
students AND THEIR FAMILIES positively
impacts student selection of rigorous
high school courses and post-secondary
enrollment at selective universities.

Reflecting on Ideas and Progress

F3

Margaret Mead’s life was one of adventure and breaking new ground in a field called
anthropology. As you review her biography, what were the elements that contributed to
her success professionally? How might you use them to plot out your own career?

Monitoring and Assessing

E2
F2

Assess the role of education in Margaret Mead’s life. What was the
nature of the impact on her at different stages? How did her personal
relationships contribute to her professional life as well?

Planning and Goal Setting

F1

E1

Based on Mead’s life, what advice would you give to someone
wanting to become an anthropologist today?

Curriculum and Enrichment Opportunities

• Well-designed school-based interventions
that include advanced curriculum and
enrichment opportunities have
demonstrated learning gains in
developing accelerated content
acquisition and critical thinking.
– W&M curriculum (Language Arts, Science, Jacob’s Ladder)
– UConn: Mentoring Mathematical Minds (M3)
– Uconn: SEM-R

Measured
Growth

Relevant

Scaffolded

(content,
experience,
activity)

(graphic
organizers/questio
ns)

Modeled

Conceptual
and High
Level

(vocabulary,
processes,
responses)

Building-Wide
Accountability

Appropriate/On
going
Professional
Development

Consistent
Models Over
Time
Stambaugh, 2010

SCAFFOLDED WITH USE OF THE SAME
GRAPHIC ORGANIZERS OVER TIME

Wheel of Scientific
Investigation

Make
Observations
Tell Others
What Was
Found

Ask
Questions
SCIENTIFIC
SCIENTIFIC
INVESTIGATION
INVESTIGATIONAND
AND
REASONING
REASONING

Create
Meaning

Learn More
Design and
Conduct the
Experiment

Javits Project Clarion, Center for Gifted Education, College of William and Mary

Reasoning about a Situation or Event
What is the situation?

Who are the
stakeholders?
What is the point
of view for each
stakeholder?
What are the
assumptions of
each group?

What are the
implications of
these views?

RELEVANT AND INTERACTIVE:
CREATE THE EXPERIENCE FOR THEM

Sample Problem-Background
• Every year the seventh grade students at Langston Hughes
School go on an outdoor education camping trip. During the
week-long trip, the students study nature and participate in
recreational activities. Everyone pitches in to help with the
cooking and cleanup. Arvind and Mariah are in charge of
making orange juice for all the campers. They make the juice
by mixing water and orange juice concentrate. To find the mix
that tastes bests, Arvind and Mariah decided to test some
recipes on a few of their friends.

» Connected Math Series

The Problem
• Arvind and Mariah tested
four juice mixes.
• Mix A:
– 2 cups concentrate and 3 cups
water

•
•

•

• Mix B:
– 1 cup concentrate and 4 cups
water

• Mix C:
– 4 cups concentrate and 8 cups
water

• Mix D:
– 3 cups concentrate and 5 cups
water

•

Which recipe will make juice that is
the most “orangey”?
Which recipe will make juice that is
least “orangey”?
Assume that each camper will get
½ cup of juice. For each recipe,
how much concentrate and how
much water are needed to make
juice for 240 campers?
Explain your answers in pictures,
numbers, or words. Test your
hypothesis as needed.
» From Connected
Mathematics

Provide Creative Choices to Exhibit Learning –
Matched to Student Strengths

•
•
•
•
•
•
•
•
•
•
•

Comic strips
Drama
Photography
Oral presentation
Joke-telling
Interviews
Songs
Poems
Portfolio
Journal
Invention

•
•
•
•
•
•
•
•
•
•
•

Survey
Puppet show
PowerPoint
Crossword puzzles
Blueprint
Build a model
Maps
Persuasive letter
Debate
Technology
Pop-up books

SEM-R Example
Characterization Bookmark Based on Interest
• What gift you like to give the main character and why?
• Illustrate some of the similarities between two or more
main characters.
• How might you rewrite the story to include one of your
friends as the main character?
• If you were the author what further events, episodes, or
discoveries would you have the main character
participate in?
• http://www.gifted.uconn.edu/semr/downloads/semr_elementar
y_school_bookmarks.pdf

CONCEPTUAL AND HIGH LEVEL

B3

Generalizations
What generalizations can you make about Mead’s personal life?

How does the theme of “a search for identity” play out in
the character’s life? Your life? Provide specific examples.
supports the view that she led a happy life?
About her professional career? What evidence from her bio

What would you include on a character charm bracelet to

d2

B2

Classifications

How would you depict them on a charm bracelet? What objects
symbolize
hisand
search
would
you use
why?for identity? What would your

bracelet look like?

Details

B1

What
the major
markers
in Margaret
Mead’sof
life
that helped
Whatwere
evidence
in the
story shows
the theme
identity?
Cite
her
succeed?
as many
details or examples as possible.

Think about it: What characteristics or evidence from your life
show your identity?

Project Athena: Literature Web
Key Words

Feelings

READING

Images/Symbols

Ideas

Structure

Center for Gifted Education,
College of William and Mary

MODELING AND REFLECTION

Question Stems for
Reflection and Modeling
• If were going to approach this I would…
• What will you do first, second…?
• When discussing in your groups try one of
these stems:
– I agree/disagree with this statement because…..
– On page xxx it stated that …….

• As you read, think about…. (highlight, mark in
text, target the concepts)

Navigating Change and Innovation
• In high risk schools use a combination of
evidence supported curriculum and strategies
• Assign someone in house to support and
advocate for students, including ongoing
support to families
• Involve families
• Relationships first, then content
• Assume the best intentions

Where do we Go?
Questions for Future Research
• What types of interventions are most effective with different
types of students, under which circumstances, and in what
doses?
– Systemic approaches

• Which internal and external factors positively or negatively
impact promising students of poverty (e.g., school culture,
resiliency, self-esteem, efficacy, personality, family, reform
efforts)?
• What do effective teachers do that is distinctive for lowincome promising students?
• Which support systems are necessary for continued growth
during transition years?
• What is the cost of inaction?
• Overlooked Gems, 2007

Resources
Mentoring Mathematical Minds
http://www.gifted.uconn.edu/projectm3/
Schoolwide Enrichment Model – Reading
http://www.gifted.uconn.edu/semr/about/teacherdownloads.html

College of William and Mary Teaching Models
http://education.wm.edu/centers/cfge/curriculum/teachingmodels/
NAGC Papers/Books – Overlooked Gems and Unlocking Emergent Talent
http://www.nagc.org/uploadedFiles/Publications/Overlooked%20Gems%20(password%20protected%2
0-%20gifted).pdf
https://www.nagc.org/uploadedFiles/Conventions_and_Seminars/National_Research_Summit/Unlocki
ng%20Emergent%20Talent%20FULL%20No-Tint.pdf
Other Key Institution Resources
http://www.jkcf.org/assets/1/7/Achievement_Trap.pdf
http://edexcellence.net/publications/high-flyers.html

Resources (cont)

• “If the misery of the poor be
caused not by the laws of
nature, but by our institutions,
great is our sin.”
»Darwin

