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                       Publications Related to the Professional Development of Educators of Gifted Children
Published in 2004 and 2005
Akin, C.A. (2005). Academic Asynchrony. Gifted Child Today, 28(2). 60-65.

The writer discusses asynchrony in terms of academic development seen in elementary children in third- and fourth-grade self-contained classrooms for the gifted. She focuses on individual cases of asynchrony within a content area, exploring how teachers can identify it and how they deal with it.
Akin, C. (2004). Messages for Parents and Teachers.  Gifted Child Today Magazine, 27(2), 14-17.
Reveals that the solution to the communication problems between teachers and parents of exceptional children is to facilitate communication intentionally. Meetings conducted between teachers and parents in the Lacey, Washington-based North Thurston School District; Suggestions of teachers to parents on how they can assist in the learning of their exceptional children; Messages of parents with children in a special program to teachers.
Ambrose, D. (2005). Expanding Our Conceptual Horizons. Roeper Review, 27(3), 136.
A special section on expanding conceptual horizons in the field of education for the gifted and talented is provided. Articles discuss six levels of analysis at which insights about giftedness, talent, and creativity are accessible; a framework for understanding conceptions of giftedness; the philosophical and contextual dimensions of the field of gifted education; a model of creativity that encompasses several perspectives; how the unconscious dimensions of the mind can urge an individual into discovering interests and a compelling sense of purpose; how teachers' individual theories of giftedness may be aggravating the problem of minority underrepresentation in programs for the academically gifted; and the linguistic advantages enjoyed by intellectually gifted children. An introduction to the special section is also provided.

Assouline, A. & Lupkowski-Shoplik, A. 2005. Developing Math Talent: A Guide for Educating Gifted and Advanced Learners in Math.  Waco, TX:  Prufrock Press, Inc.

The authors offer a focused look at educating gifted and talented students for success in math, as well as a comprehensive approach to mathematics education for gifted students of elementary or middle school age.  They  include concrete suggestions for identifying mathematically talented students, tools for instructional planning, and specific programming approaches.  The book also includes an extensive listing of both print and Internet resources that support math education for talented children. Additionally, the authors include an entire section featuring exemplary sets of challenging math problems for gifted students.
Bisland, A., Karnes, F.A., & Cobb, Y.B. (2004). Leadership Education: Resources and Web Sties for Teachers of Gifted Students. Gifted Child Today, 27(1), 50-56.
Despite its inclusion in the federal definition of gifted and talented since 1972, leadership remains an area that many schools and teachers do not nurture. Information for educators on rating scales, leadership programs, and other resources that can be used to implement leadership education in the gifted classroom is provided.
Booth, D. & Stanley, J.C., Eds. 2004. In the Eyes of the Beholder: Critical Issues for Diversity in Gifted Education.  Waco, TX:  Prufrock Press, Inc.

This collection of manuscripts takes direct aim at encouraging the identification of a more diverse population of gifted and talented students.  Race, gender, and socioeconomic status and their impact on the current lack of diversity are also taken into consideration.  Topics include identification of diverse populations, curricular and pedagogical modifications, counseling strategies, and addressing social and emotional issues.
Brice, A. & Brice, R. (2004). Identifying Hispanic Gifted Children: A Screening. Rural Special Education Quarterly, 23(1), 8-15. 
Identification of Hispanic children for gifted programs, particularly those in a rural environment, has been problematic. The question still remains as to what are effective identifying procedures to screen Hispanic students. Specifically, the purpose of this study was to investigate the relationship between standardized test scores and teacher ratings of student behaviors. Thirty-two Mexican-American students and 23 general education teachers from a small, rural school district in South-Central Florida served as the study participants. Fourteen correlations were calculated involving Stanford Reading and Stanford Math scores with the teacher ratings. Nine correlations were significant (9/14=64[percent]). The Academic Checklist scores and Intellectual scores from the teacher ratings correlated the highest with the Stanford Math scores. The Math portion of the Stanford test may be less linguistically biased. Almost one fourth of the teacher rating items seemed to reflect an Anglo-American bias. Those items which seemed to reflect cultural or linguistic bias are discussed. 
Colangelo, N., Assouline, S.G., & Gross, M.U.M. 2004. A Nation Deceived: How Schools Hold Back America’s Brightest Students, Vols I & II. Iowa City, IA:  The Connie Belin & Jacqueline N. Blank International Center for Gifted Education and Talent Development (http://www.nationdeceived.org). 

America’s schools routinely avoid academic acceleration, the easiest and most effective way to help highly capable students. While the popular perception is that a child who skips a grade will be socially stunted, fifty years of research shows that moving bright students ahead often makes them happy.  The report, sponsored by the John Templeton Foundation, describes and provides the research underpinning 18 forms of acceleration, including grade-skipping, early-entrance to school, and Advanced Placement (AP) courses. A Nation Deceived also presents reasons why schools hold back America’s brightest kids and provides compelling evidence that the reasons are not supported by research.

Cross, T.L. & Coleman, L.J.  2005. Being Gifted in School: An Introduction to Development, Guidance, and Teaching, 2nd Ed. Waco, TX:  Prufrock Press, Inc.
Bottom of Form

In this fully revised and expanded second edition, Cross and Coleman  review developments within the field of gifted education and identify the current trends, issues, and beliefs that are faced in the 21st century.  The authors discuss definitions and models of giftedness; identification of the gifted; teaching methods and best practices; creativity; counseling and guidance; administrative arrangements; and program prototypes and evaluation.  By recognizing both typical and atypical gifted students, the authors encourage readers to defy traditional assumptions about gifted children and their education.
Delisle, J.R. (2005). Welcome to My World. Gifted Child Today Magazine, 28(1), 22-23.
The author presents information on the education of gifted children in the U.S. He explores the attitudes of teachers and administrators toward the merits of giftedness and gifted programming; the importance of seeking the capability and ability of a student; and the factors that affect the emotional stability of a gifted child.
Delisle, J.R. (2004). A Devolving Field:  An Interview with Myself.  Gifted Child Today Magazine, 27(3), 14-16.

The author presents personal insights as a teacher of gifted children as well as describing the factors that led him to the field of gifted education.  The article includes his early experiences; the lessons learned from his mentors; his fields of interest; and the areas of research that had been misinterpreted.
Elhoweris, H., Mutua, K., Alsheikh, N., & Holloway, P. (2005). Effect of Children's Ethnicity on Teachers' Referral and Recommendation Decisions in Gifted and Talented Programs. Remedial & Special Education, 26(1), 25-31.

This study examines the effect of students' ethnicity on teachers' educational decision making. A total of 207 elementary school teachers from a large midwestern city participated in this study. All participants were randomly assigned to one of three treatment conditions. Each group was provided with a short case vignette describing a gifted child. One third of the teachers read a vignette describing a European American student, one third read a vignette describing an African American student, and one third served as a control group and received no information about the student's ethnicity. After reading the vignette, all participants were asked to respond to two questions. The results of this study indicated that the student's ethnicity did make a difference in the teachers' referral decisions.

Ford, D.Y. (2005). Welcoming all Students to Room 202.  Gifted Child Today Magazine, 28(4), 28-65 (4 p).

The article describes preparing classrooms for culturally diverse students. It includes a comparison of classrooms with homes; reasons behind the lack of preparation of teachers for diverse students; and factors which should be considered in creating such classrooms.

Gentry, M. & Keilty, B. (2004). Rural and Suburban Cluster Grouping: Reflections on Staff Development as a Component of Program Success.  Roeper Review, 26(3), 147-155.
Staff development practices that successfully implemented long-term applications of cluster grouping in two districts are analyzed, compared, and reviewed. Parallel practices and differences are discussed concerning program beginning, implementation, and maintenance. Conclusions are drawn and six steps for use and consideration by others engaged in gifted program development and implementation are suggested. These steps are: (1) conversations, (2) research, (3) choosing a course of action, (4) implementation, (5) supporting the new program initiative, and (6) maintenance and growth.

Greene, M.J. & Margison, J. (2004).  Gifted Adolescent Social and Emotional Development: Teacher Perceptions and Practices.  Roeper Review, 26(4), 236-239.

Relates the research findings on secondary school teachers' recognition of potential internal and external problems faced by gifted and talented students. Details of the qualitative and quantitative research method employed in the study; Results of the quantitative inquiry on the perception of teachers on internal issues faced by gifted students; Qualitative results on the concerns of teachers in addressing the social and emotional development of their students.
Hargrove, K. (2005). What Makes a "Good" Teacher "Great"? Gifted Child Today Magazine, 28(1), 30-31.
The article presents information on the strategies to be an effective teacher in the field of gifted education in the U.S.  The author explores the establishment of a natural critical learning environment; the Impact of asking provocative questions on student engagement and sense of challenge; and the characteristics of an effective teacher.

Hargrove, K. (2005). What’s a Teacher to Do? Gifted Child Today Magazine, 28(4), 39-39.

The author presents information on a study which aimed to help gifted students to achieve academic success. She describes the Importance of motivation to learning as well as the outcomes of the study, and she explains the need for teachers to provide students with positive learning environments where experimentation may be allowed and encouraged.

Hébert, T.P. & Sergent, D. (2005). Using Movies to Guide: Teachers and Counselors Collaborating to Support Gifted Students. Gifted Child Today Magazine, 28(4), 14-24.

The authors offer teachers and school counselors a collaborative classroom intervention to support the personal and social development of gifted students in schools. The article provides an overview of the framework for school counseling; describes social and emotional developmental issues facing gifted elementary students; and explores the use of guided viewing of films as a strategy to assist gifted children in addressing such issues.

Johnsen, S. (2004).  National Standards for Teachers of Gifted and Talented Students: Becoming Involved.  Gifted Child Today Magazine, 27(3), 5.

The author reports that the National Association for Gifted Children and the Association for the Gifted had invited higher education institutions in May 2004 to discuss national teachers’ standards in the field of gifted education in the U.S.  The article provides information on initial standards; a discussion on advanced standards; and a validation process of the standards.
Johnsen, S.K., Ed. 2004. Identifying Gifted Students: A Practical Guide. Waco, TX:  Prufrock Press, Inc.

This practical guide for practitioners in the field of gifted education aids in the identification and service of gifted and talented students. In an effort to identify a more diverse population, special attention is given to the use of multiple methods.  This includes qualitative and quantitative assessments such as standardized measures, interviews, portfolios, and observations.  A particularly useful tool is the review of technical details of over 40 instruments.  Statistical tools and checklists are also provided.
Kaplan, S.N. (2004).  Using Their Words to Support Our Advocacy Efforts. Gifted Child Today Magazine, 27(3), 59-60.

Elaborates how educators of gifted children can build their advocacy efforts through the common language used by policymakers in the U.S. Application of social justice; Existence of achievement gap; Moral accountability; Academic rigor.

Karnes, F.A. & Bean, S.M., Eds. 2004. Methods and Materials for Teaching the Gifted, 2nd Ed.  Waco, TX:  Prufrock Press, Inc.

Leading researchers and practitioners in the field of gifted education extend their expertise, encompassing a wide-range of topics.  Topics include varied characteristics of gifted students, learning environments, curriculur models, including differentiated curricula for gifted learners, critical thinking skills, product development, program evaluation, creative thinking, independent study, research skills, social and emotional needs, leadership, mentorship, advocacy, and networking.

Karnes, F.A. & Shaunessy, E. (2004).  The Application of an Individual Professional Development Plan to Gifted Education.  Gifted Child Today Magazine, 27(3), 60-63.

The article explains the application of an individual professional development plan to gifted education in the U.S., including appropriate components; suggestions on ways to accomplish the plan; and incentives for school personnel.
Kesner, J.E. (2005). Gifted Children’s Relationships with Teachers. International Education Journal, 6(2), 218-223.
A study compared teachers' perspectives on their interpersonal relationships with gifted and non-gifted children. Participants were 95 teachers of gifted students and 192 teachers of non-gifted students in a large metropolitan area of the south-eastern United States. Results suggested that the relationship between teachers and gifted students was more positive than that between teachers and non-gifted students. Teachers of gifted students reported lower levels of conflict in their relationships with their students than teachers of non-gifted students. The positive relationships between teachers and gifted students depicted in this study suggest that teachers were able to meet the affective needs of such students.
King, E.W. (2005). Resources on Twice-Exceptional Students. Teaching Exceptional Children, 38(1), 55-56.
The article presents a list of key resources (both print and Web-based) for parents, teachers, and students who want to learn more about learning disorders and gifted individuals who have learning disabilities. R.D. Davis and E.M. Braun in their book, Gift of Dyslexia: Why Some of the Smartest People Can't Read and How They Can Learn, reveals how dyslexia may be linked to uncommonly high levels of intelligence, creativity, and imagination and outlines a plan anyone can use to help themselves or others conquer this disability. The book, Upside-Down Brilliance: The Visual-Spatial Learner, by L.K. Silverman provides useful information for parents and educators who wish to learn about the complexities of brilliant, but academically challenged, minds.
Lee, S-Y, Cramond, B., & Lee, J. (2004).  Korean Teachers' Attitudes Toward Academic Brilliance. Gifted Child Quarterly, 48(1), 42-53.

This is a replication of a study designed by Tannenbaum (1962) and repeated by Cramond and Martin (1987) measuring U.S. attitudes toward intelligence by having respondents rate 8 hypothetical students who varied in their combinations of athleticism, effort, and academic ability. This study investigated 132 Korean preservice and in-service teachers’ attitudes on the same measure. Both Korean teacher groups favored athleticism and nonstudiousness over academic brilliance and showed a gender bias by designating their preferred characters as boys more often. The least favored character was the academically brilliant, studious, nonathletic student—often considered traditionally gifted—and usually designated as a girl. The anti-intellectualism, sport-mindedness, and gender bias in the present study’s Korean participants was similar to that found in the American samples. These results suggest a need for better teacher training and understanding of gifted students. This study is important because it reminds us of future and current teachers’ views of gifted students, especially in Korea, where gifted education is now being initiated. Also, it demonstrates the ubiquitous nature of anti-intellectualism, even in a country considered to value academics.
Matthews, D. & Foster, J. (2005).  A Dynamic Scaffolding Model of Teacher Development: The Gifted Education Consultant as Catalyst for Change.  Gifted Child Quarterly, 49(3), 222-230.

The Dynamic Scaffolding Model (DSM) of teacher development is proposed as a good way to meet gifted learners' exceptional learning needs while remaining consistent with current educational realities and research. Using an implementation experience as an illustration, we examine how a gifted education consultant can support teachers in addressing the diverse educational needs of high-ability learners in their classrooms, as well as encouraging high-level outcomes in learners not identified as gifted, leading to classrooms that are more engaging for both students and teachers. In this model, teachers are given opportunities for scaffolded learning and interaction in the form of (a) a series of optional professional development workshops on giftedness, (b) ongoing and targeted individual consultation opportunities, and (c) diverse professional liaisons. We compare the DSM with other resource consultation models, and we discuss characteristics identified by participating teachers as important in their work with gifted learners and others.
Matthews, D. & Foster, J. (2004). Being Smart about Gifted Children: A Guidebook for Parents and Educators. Scottsdale, AZ: Great Potential Press.
Written for parents and educators—especially those who live and work with gifted/high-ability children—the authors describe ways to develop children’s natural abilities. 
Moore III, J.L., Ford, D.Y., & Milner, H.R. (2005). Underachievement Among Gifted Students of Color: Implications for Educators.  Theory Into Practice, 44(2), 67-177 (11 p).
On a daily basis, teachers, school, counselors, and administrators are troubled by the unfortunate reality that a significant number of students of color (e.g., African American, Hispanic American, and Native American), including those identified as gifted, are not reaching their academic potential in school settings. This article presents an overview of social and psychological barriers that commonly impede the academic performance of gifted students of color. The authors assert that efforts to reverse underachievement among students of color have failed because these students have been misguided. It is argued that, until the needs and issues surrounding cultural diversity are addressed, gifted students of color will continue to underachieve academically. Implications are provided to teachers, counselors, and others to reverse the systemic cycle of failure that is too often prevalent among students of color in general and gifted students of color in particular.
Noble, T. (2004). Integrating the Revised Bloom's Taxonomy with Multiple Intelligences: A Planning Tool for Curriculum Differentiation. Teachers College Record, 106(1), 193-211.
Both the special education and gifted education literature call for a differentiated curriculum to cater for the wide range of student differences in any classroom. Gardner's theory of multiple intelligences was integrated with the revised Bloom's taxonomy to provide a planning tool for curriculum differentiation. Teachers' progress in using the tool to plan and implement units of work through learning centers was documented over 18 months in two small elementary schools. They reported greater confidence in their ability to broaden their curriculum and cater for different students' strengths across the multiple intelligences and intellectually challenge their students using first the original and then the revised taxonomy. The teachers saw their students as more successful learners as a result of this curriculum differentiation.

Rakow, S. 2005. Educating Gifted Students in Middle School:  A Practical Guide.  Waco, TX:  Prufrock Press, Inc.

Understanding and meeting the needs of gifted students in middle school offers unique challenges. This book provides practical information about meeting these needs, including information about understanding gifted middle school students; implementing effective program models; defining the role of the teacher; identifying best practices for the classroom; and applying curriculum ideas that are effective and research based.  The focus of the book is on solutions that  create a vital and responsive school community for all students.
Reis, S.M. & Graham, C. (2005).  NEEDED: Teachers to Encourage Girls in Math, Science, and Technology. Gifted Child Today Magazine, 28(3), 14-21.
The authors offer a look at a mentoring program developed by Carol Graham for gifted female students of Milton High School in Georgia. The describe an online mentorship for younger girls in the area; provide reference to a report from the National Science Foundation on the relationship between gender and science and engineering fields; and introduce strategies that can be employed by teachers in helping female students succeed in technology-oriented courses.

Robinson, G. (2004). Developing the Talents of Teacher/Scientists.  Journal of Secondary Gifted Education, 15(4), 155-161.

Going on an expedition enables teachers to become better scientists and researchers and, thus, better classroom instructors. Teachers have the opportunities to go on exotic field trips around the world as amateur research assistants, do hands-on research in their own backyards, or vicariously experience another scientist's work via the Internet. A list of annotated Web sires invite teachers to explore the possibilities of doing scientific research as part of a team internationally (e.g., NOAA's Sustainable Seas Expedition), locally (e.g., The Cornell Lab of Ornithology's Project FeederWatch), or virtually (e.g., The Earth Watch Global Classroom). One teacher's experience doing research in these three venues is testimony to how undertaking these types of authentic scientific research improve student instruction and learning.
Rogers, K. (2004). Re-forming Gifted Education: How Parents and Teachers Can Match the Program to the Child (Supplementary Materials). Scottsdale, AZ: Great Potential Press.
Because current early childhood and elementary education programs for gifted students are often inadequate and do not fit the particular gifted child, parents of gifted children need to present schools with educational plans.  The author explains various programs for acceleration and enrichment, as well as grouping practices. For each educational option, she delineates what current research says about the benefit or lack of benefit to which types of gifted children, and she explains how to arrange each option.

Sak, U. (2004).  About Creativity, Giftedness, and Teaching the Creatively Gifted in the Classroom.  Roeper Review, 26(4), 216-222.

In this case study the author explored a teacher's beliefs about creativity and giftedness and investigated the classroom practices of this teacher of gifted students for 20 years. Seven semi-structured and 2 open observations were carried out in her classroom, and 2 prefigured interviews were conducted with her. She believed that creative children are those who are "free thinkers" and have "imaginative intelligence." The thin line between an academically gifted child and a creatively gifted child is built by "imagination," "emotional intensity," and "curiosity." In creative writing, she tried to implement activities such as learning to write poetry, personal narratives, research reports and essays posing solutions to real world problems, and mystery stories decorated with similes, metaphors and imaginative expressions. In reading, students analyzed characters, problems, places and times in stories and novels, and then rewrote stories.
Shaunessy, E.  (2005). Assessing and Addressing Teachers' Attitudes Toward Information Technology in the Gifted Classroom.  Gifted Child Today, 23(3), 45-53.

This article evaluates the attitudes of K-12 educators in the U.S. toward the use of computer technology as an instructional tool in gifted education. It explores factors which affect teachers' attitudes toward technology; the role of constructivism; and elements of professional development programs for teachers of gifted students.
Siegle, D. & Powell, T. (2004). Exploring Teacher Biases When Nominating Students for Gifted Programs. Gifted Child Quarterly, 48(1), 21-29.

The purpose of this study was to identify student characteristics that might influence teachers in referring students for gifted programs. We developed a series of 12 student profiles to measure teacher bias and asked teachers to indicate how strongly they believed the students in the profiles should or should not be recommended for their district gifted program. We found the ability to do mental computations over-shadowed completion of schoolwork, and the esoteric nature of student interest appeared to be equivalent to completion of schoolwork. We found that completing schoolwork was not a factor when students possessed a large storehouse of information. We also learned that classroom teachers may be more inclined than gifted specialists to focus on student weaknesses, rather than student strengths. 
Smith, L. (2005). Teaming Up to Support Gifted Students: Best Practice Guidelines for Schools and Programs. Gifted Child Today, 28(2), 26-29.
It is evident that the design of pull-out gifted program is significant and consequential. Quality practices need to be defined and widely disseminated to ensure that everyone is working together to maximize the benefits of both the pull-out and regular school program. Best practice guidelines should be developed to help school districts to be proactive and stay on track with addressing gifted student issues, even as new teachers and administrators are hired, new parents and students come into the schools, and new objectives become the focus of district initiatives.
Smith, S. P. (2005). Beyond Games, Gadgets, and Gimmicks: Differentiating Instruction Across Domains in Physical Education.  The Journal of Physical Education, Recreation & Dance, 76(8), 38-45.

This article aims to inspire physical educators to reflect on their individual practices and to investigate ways to implement differentiation strategies in the gymnasium. They should know what differentiation is, and be familiar with numerous strategies that can be practiced in physical education. They should understand that differentiation saturates every facet of the teaching and learning process; that each student's needs, interests, and abilities guide the decisions made in differentiation; and that through differentiation, individual learning and success can be enhanced in one or all domains. Teachers should be able to select differentiation strategies, and combine them as needed, to appropriately meet the needs of each student they teach. Differentiation is a symphony, not one particular instrument, of ongoing modifications to every facet of the learning environment in response to students' needs, interests, and readiness. Differentiation provides multiple pathways for each student to interact with the content while learning at his or her own pace.
Tomlinson, C.A. (2004). Sharing Responsibility for Differentiating Instruction.  Roeper Review, 26(4), 188-189.

This commentary focuses on the question of responsibility for differentiation of instruction in gifted education.  The overview defines differentiated instruction; explores the role of teachers in developing effective curriculum and instruction for gifted students; provides reasons for learner responsibility in differentiation; and outlines the function of an effective classroom in the development of unique capacities of each learner.
Vail, K. (2005). What’s in a Name? Maybe, a Student's Grade!  Education Digest, 71(1), 41-43.

This article warns against the influence of names in the grading of students. Two children from the same family attend the same school. One gets good scores on reading and math tests. The other does not. What's the difference? It could be their names, according to a University of Florida researcher. Economics professor David Figlio says children with unique or unusual sounding names do worse on standardized tests than their siblings who have more conventional names. Perhaps not surprisingly, their teachers are less likely to recommend these children for gifted education programs. Figlio's study, funded by the National Science Foundation and the National Institutes of Child Health and Human Development, comes as school districts search for ways to narrow the achievement gap between white and nonwhite students. It demonstrates how complex it can be to have high expectations for all children, especially in the face of subconscious perceptions and prejudices. Figlio and others say the study points to the need for additional teacher training on the danger of evaluating students based on assumptions about race and class.

VanTassel-Baska, J. (2004). The Case for a Systems Approach to Curriculum Differentiation. Texas Association for the Gifted and Talented, 24(1), 5-24.
The author offers guidelines for selecting and using exemplary curricula for gifted learners and develops the case for a systems approach to curriculum differentiation. School districts should develop K-12 curricular frameworks for their gifted programs, identifying goals and outcomes in all subject areas and grade levels and aligned with standards.  Appropriate materials should be selected that reflect the principles of differentiation and exemplary content. Professional development should be provided for teachers in using selected frameworks, in differentiation, and in specific inquiry techniques such as questioning, problem solving, and research skills. Finally, assessments should be used to evaluate student learning. 
VanTassel-Baska, J. & Stambaugh, T. (2005).  Challenges and Possibilities for Serving Gifted Learners in the Regular Classroom. Theory Into Practice, 44(3), 211-217.

This article addresses the major obstacles that impede educators in differentiating for gifted learners in the regular classroom. Specific discussion of the lack of subject matter knowledge, the lack of classroom management skills, teachers' attitudes and beliefs about learning, lack of knowledge for modifying the curriculum, issues regarding responding to diverse populations, difficulties of effective use and location of resources, lack of planning time, lack of administrative support, and lack of relevant pedagogical skills is provided. Strategies for recognizing and overcoming the obstacles are embedded within the discussion of each. Finally, important general considerations for facilitating the use of differentiation in classrooms are discussed, including the use of diagnostic-prescriptive learning, modulating teaching and learning expectations, and flexibility of curriculum and teacher beliefs surrounding student learning.
Wood, B.K., Kittler-Hunter, K., Robinson, A.E., & Wood, S.C. (2005). Evaluating a Practicum for Gifted Education Graduate Students. Gifted Child Today Magazine, 28(2), 28-43.
The authors present information on an enrichment program developed by the Center for Gifted Education at the University of Arkansas at Little Rock to provide a practicum experience for gifted education graduate students. The article describes the types of scoring rubrics developed to strengthen the reliability of the assessment in other areas for which practicum teachers are held responsible; the aspects of teaching of gifted learners that are evaluated in the Teacher Observation Form; and the scope of the General Rubric for Practicum Experience.
Your Creative Guide to Teaching Gifted & Talented Children. (2005). Child Education, 82(6). 31-34.
A guide to teaching gifted and talented children in Great Britain is provided. The guide includes activities for these children and a list of resources for teachers.
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