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Message from Special Populations Network Chair – Claire E. Hughes-Lynch
This year, we are very happy to announce the
inaugural “Gifted and ______” Award!
Following in the footsteps of other networks
that have had long-established awards for
excellence in their respective areas, the Board
has recognized the longevity and history of the
Special Populations network by granting the
award. The award carries with it admission to
the conference and recognition at the national
conference in November, 2014.

awareness- Represent, Recognize, and Respect.

We will be putting together an ad-hoc award
committee, that will become more formalized
the coming year. Because we are a single
network of so many diverse groups, we want to
make sure that we represent the various
“populations” of Special Populations in the
Awards Committee. The criteria for the award
will be someone who is a member of the
Special Populations Network, and has done
significant work to bring those three “R”s to

In an organization as diverse as we are, awards
are tricky. We don’t want to celebrate one
group above another- we are the network that is
probably the most egalitarian. After all, each of
our populations have banded together to help
each other seek acceptance and recognition.
We are the network for the children who can
most easily get overlooked. We are not the
network that celebrates excellence in research,
although we certainly appreciate good research

In the meantime, if you would like to nominate
someone for the “Gifted and _____” inaugural
award, please forward the name on to me, along
with a 50-100 word statement about why you
feel this person deserves the award. The
nomination committee will take nominations,
make a decision, and honor our first awardee at
next year’s conference- 2014 in Baltimore!
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that helps our various populations. We are
not the network that celebrates excellence in
curriculum, although we certainly appreciate
good curriculum that recognizes the value of
diversity and that helps our children succeed.
We are not the network that supports parents
directly, although we recognize and value the
contributions and sacrifices that parents of
children from diverse groups face. We are
the network that connects most of the other
networks together in a common cause of
recognizing, respecting and representing the
wide variety of children who face factors that
impact the development of their talentswhether they be from ethnically and/or
linguistically diverse backgrounds, twiceexceptional, from poverty and/or rural
backgrounds, or GTLBQ. We are a collection
of highly individualistic groups, each with
their own needs, their own research, their
own support groups, and their own passions.
Yet, we are a network of long-standing
history. Some research by Wendy Leader and

Terry Friedrichs has found that this is the 25th
year of the Special Populations network. We
will be kicking off that celebration that as
well during the national convention. With 25
years of history behind us, it is time to
recognize those individuals who have brought
us here, who have made changes that have
benefitted us all, who have shaped the
network so that newcomers of all
backgrounds feel welcome. I am reminded of
the old Ben Franklin quote; “We must,
indeed, all hang together, or most assuredly,
we shall all hang separately”.
Come “hang out” with the Special Populations
network. Nominate someone who has made it
possible to create a place where all are
welcome, where you can find others of
similar passions, and a network that connects
all other networks together in a single causethat of the complex child. And if you can’t
make the conference, please “hang out” with
us electronically- and support us with your
membership and your passion.

Special Populations Network Leadership
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Wendy Leader
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Chair
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Program Chair
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We’re on the Web!
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Special Populations of Gifted, Advanced, and High Ability Students:
Does Research Translate to Practice? One Man’s Opinion
Jaime Castellano, Ed.D., Executive Director, Vida Charter School: Educating the Future in Two
Languages, Gettysburg, PA
In the field of gifted education there is a
conscious effort to share the latest research on
the identification and education of gifted,
advanced, and high ability students who are
low-income, racially, culturally, and/or
linguistically different. The sharing of relevant
and current information also extends itself to
other historically under-represented student
groups (e.g., twice-exceptional, those from
rural communities). The sharing of this critical

research is to inform practice at the district and
school level with the intention of developing
proactive measures in the form of policies,
practices, and procedures that help balance the
playing field for high-achieving, high-ability,
talented students from special populations. But
does this sharing of research and resources
really translate to practice? Results presented
in the following table show that it does not.

Under-representation of Selected Special Populations by Decade
AfricanAmerican

Hispanic/
Latino

Native
American

TwiceExceptional

Low-Income

1970s

X

X

X

X

X

1980s

X

X

X

X

X

1990s

X

X

X

X

X

2000s

X

X

X

X

X

2010s

X

X

X

X

X

For some of my colleagues in the field there is
a fear that using the term “gifted” is more
harmful than helpful. For some, the term has a
negative, elitist, exclusive connotation that
serves as an obstacle to identification and
service. As a matter of fact, there is a growing
movement to unofficially replace the term
“gifted” with talent and/or potential, though
these words are often embedded in the
definition of the term gifted. Time will tell
whether this transition in our national advocacy
will have any level of impact. Can we afford to
wait as generations of our best and brightest
from special populations continue to go

unidentified and unserved?
In 2011, I wrote that many schools and districts
fail to receive the necessary funding to even
implement a program that offers a continuum of
services based on need. Since then, we have
seen the elimination of the Jacob K. Javits
Gifted and Talented Students Education Act as
well as other federal monies that impact
education through sequestration. And at the
state level we have documented those that have
totally eliminated funding for gifted education.
This does not aid in our efforts to move research
to practice.
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However, the field of gifted education is filled
with talented, motivated, and inspiring
leaders that have the “ganas” (desire) to make
a difference. This is where my hope lies. Along
with the National Association for Gifted
Children (NAGC), its Special Populations
Network, and The Association for the Gifted
(TAG) through the Council for Exceptional
Children, among others, we must continue to
forge onward in our efforts to make a
difference. We may not witness the kind of
growth in identification and programming of
gifted, advanced, and high ability students
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who are low-income, racially, culturally,
and/or linguistically different that we hope
for during our lifetime, but with each new
piece of research; with each new publication;
and by our collective lobbying efforts of our
elected officials we can make it that much
easier for the next generation of leaders in
the field. Our future as a great nation depends
on it. Especially since that in every possible
subgroup of students there are those who are
deserving, by right, not privilege, of those
benefits typically associated with gifted
education programming.

The Young Scholars Model
Carol V. Horn, Ed.D., Coordinator, Fairfax County Public Schools Advanced Academic Programs
Young Scholars is one facet of Fairfax County
Public Schools’ approach to closing the
achievement gap that exists between White and
underrepresented minority students. A major
goal of the model is to identify children with
advanced academic potential from diverse
cultural and linguistic backgrounds at an early
age and to provide them with an educational
setting that will nurture their potential and
prepare them for challenging course work in
upper elementary, middle school, high school,
and beyond. Young Scholars are students who
are not likely to be considered for gifted
programs using traditional methods of
identification,
and
who,
without
that
opportunity, are less likely to pursue advanced
levels of learning on their own. Historically,
these students have lacked access to gifted
services, advocates for their high potential, and
affirmation of their strengths, interests, and/or
abilities.
Young Scholars model promotes the notion of
nurturing continuous academic growth beginning

in kindergarten through differentiation and
acceleration. Teachers work with students on
basic skills that are needed for proficiency in
reading and mathematics. They also provide
challenging learning experiences that help Young
Scholars acquire the advanced knowledge,
understanding, and skills that they will need in
order to be competitive in challenging programs
as they progress in grade level. Early
identification coupled with early intervention
allows each Young Scholars school to provide
learning experiences that increase the students’
self-efficacy. The teachers, specialists, and
administrators are student advocates and they
provide ongoing support to the Young Scholars as
they prepare them for the challenging curriculum
and instruction that gifted and talented programs
offer throughout elementary, middle, and high
school.
At each Young Scholar school, the Gifted and
Talented
Resource
Teacher
meets
with
collaborative teams to find and nurture gifted
potential as early as possible. Observations,
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conversations, portfolios of student work, and
collections of anecdotal records over time
increase the capacity of classroom teachers to
find and identify gifted potential at an early
age. Basic skills are strengthened through
lessons that require students to think and apply
knowledge on a higher, more complex level.
Multi-age
classrooms,
looping,
flexible
grouping, and/or vertical teaming of teachers
are examples of service-delivery options that
are used to support the students.
Young
scholars are held to the same high standards
and performance expectations as other gifted
students.
The main difference is in the
amount of support that is provided to promote
and nurture their gifted potential. The longrange goal is to increase the likelihood that the
young scholars will become lifelong learners as
they develop their talents and discover the
myriad opportunities and possibilities that the
future holds.
Final Thoughts
Because gifted programs are a major gateway
for participation in challenging and advanced
classes in middle school, high school, and
higher education, access to these advanced
learning opportunities must be provided to all
students who have the potential to succeed.
The Young Scholars model builds capacity in
schools to embrace a new way of thinking
about giftedness in students. This new way of
thinking moves beyond the notion of giftedness
as a static trait and supports the notion of
giftedness as emerging potential, evolving over
time, in response to and mediated by learning
experiences and opportunities that are
available to students. It provides new
language and ideas for thinking about
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giftedness that embrace expanded beliefs
about the nature of intelligence and the
importance of nurturing intelligent behavior
in children from diverse cultural, ethnic,
and linguistic backgrounds as early as
possible. These expanded beliefs move
beyond an exclusionary vocabulary that is
based on a child’s proficiency in skills that
are taught in school and focus on culturally
responsive measures of a child’s ability to
think, reason, and problem-solve that cross
cultural, ethnic, and linguistic boundaries.
Schools that make a concerted effort to
value the differences that children bring to
school and provide multiple opportunities
for students to demonstrate their academic
strengths ensure access to gifted services for
all populations and embrace the democratic
ideals that support social justice and equal
opportunity for all.

Do you have any ideas
for our upcoming
newsletter? Would you
like to submit an article
or write a column? Please
send ideas and
suggestions to
nielsen.pereira@wku.edu
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Gifted and Migrant is Not an Oxymoron
Gwen Frank, Ph.D., Assistant Professor, State University of New York, College at Oneonta
Gifted migrant students are underrepresented
and underserved in programs for the gifted
throughout the country. Although there are
many studies available regarding gifted
students from diverse backgrounds, little
research has been conducted on the gifted
migrant student. There are many populations
represented in the migrant community and this
article addresses the plight of migrant students
who are predominately Hispanic and Spanish
speaking, which in turn qualifies many migrant
students as English Language Learners (ELL).
Research has well documented that a profound
factor that affects the identification of ELL
students for gifted programs is the difficulty of
school staff in identifying the unique abilities in
ELL students (Frasier, et al., 1995, Castellano,
2012). These researchers argue that this
inability to identify more ELL students for
gifted programs is affected by teachers’
inexperience in recognizing cultural differences
that may affect learning styles, which lead to
the teachers’ ability to recognize indicators of
potential in certain groups.
Children of migratory families are often
invisible. They quietly come and go, and do not
attract very much attention. Migrant students
are a unique at-risk population whose academic
difficulties may be compounded by other
problems including poverty, language barriers,
and unique health problems (Reyes & Fletcher,
2003). Existing bias and lack of awareness
regarding gifted migrant students have been
hindered in the identification and instruction
procedures that only spotlight students who
most apparently fit the norm used by the
schools (Reyes & Fletcher, 2003). One
attributing factor in this underrepresentation

of minority students, including migrant
students, in gifted education is due to
perceptions held by teachers. Swanson (2006)
states that many teachers think of gifted
students in idealized terms and act as
gatekeepers for selective programs. Therefore,
teacher development is one key to finding
those minority gifted learners.
Teachers as Gatekeepers to Gifted Programs
Teacher perceptions are crucial in nominating,
selecting and identifying gifted students for
gifted programs. There are numerous reasons
why minority students and those from poverty
are underrepresented in gifted programs. These
reasons include: limited and limiting
definitions of giftedness, lack of culturally
sensitive means of assessing potential,
inadequate preparation of teachers in issues
and practices related to an increasingly multicultural school population, and lack of
awareness among teachers about ways in which
potential in culturally diverse populations may
be manifested (Tomlinson, Callahan, & Lelli,
1997).
Teacher beliefs and assumptions about
giftedness and economically disadvantaged
Hispanic students underlie their decisions about
nominating students for gifted programs (Brown
et al., 2005, Callahan, 2005). Frasier et al.
(1995) described six barriers that can be
directly attributed to beliefs of teachers:
Teachers’ inability to recognize indicators of
potential in culturally diverse students, use of
narrow screening/selection processes,
differences in language experiences, teachers’
prejudicial attitudes, beliefs that intellectual
giftedness is not valued by certain groups,
teachers’ fear about program quality
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diminishing when minority and economically
disadvantaged students participated, and
beliefs that a limited number of gifted children
come from economically disadvantaged and
limited English proficient backgrounds. Prior
experiences and group attitudes may influence
what teachers believe.
Implications for Practice
While there are many populations that are
underrepresented in the nomination, selection,
and servicing components of gifted education,
the purpose of this article is to shed a little
light on the migrant population and their
abysmal representation of gifted education
programs across the United States. This lack of
nomination, selection and identification of
migrant students for gifted programs should
raise important questions for us in the field.
Are we in gifted education not providing
enough information about how giftedness might
be seen and represented in diverse populations?
Should we devote more professional
development to providing teachers with more
information about migrant students? How do we
as leaders, administrators, teachers, and
parents become more inclusive in nominating
and identifying students of all populations for
our gifted programs? Gifted education has
focused much energy on identification, yet
underrepresentation of low-income and migrant
students continues.
Salinas and Franquiz’s (2004, p. 159) research
on teacher perceptions of migrant students
revealed that “what has been written has been
based on disadvantaged, deficit, or at-risk
theories of academic failure; that is, much ado
has been made about the negative effects of
Mexican-origin culture, the lack of adoption of
American values, and the supposed lack of high
aspirations.” It is the belief of this researcher
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that the way to effect positive change for gifted
migrant students is to effect change for all
migrant students, because the issues that
become roadblocks for the gifted migrant are
the same issues that are roadblocks for all
migrant students.
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Using R.I.G.O.R. to C Eliminate the Underrepresentation of African American
Students… One Step at a Time
Michelle Trotman Scott, Ph.D., Assistant Professor, University of West Georgia
The under-representation of African American
students in gifted education persists, as does
the achievement gap between African
American and culturally -dominant students
(Grantham et al., 2011). At first glance, many
students are making strides in the areas of
reading and math. However, when the data is
disaggregated by race and ethnicity, African
American students are still missing the mark.
Students must be exposed to curricula that
will enhance and enrich their academic
experience. A curriculum that provides
academic rigor is the first step toward
recruiting and retaining African American into
gifted education. Not too long ago, I was
engaged in a dialog about this very subject
with one of my colleagues, Donna Ford. While
conversing, we created an acronym using the
word rigor to identify factors that would serve
as the educational planks needed to build the
bridge necessary to cross the pit of
underrepresentation.
Rigor is one of three “R” mantras (Rigor,
Relationships and Relevance), beyond the
original three “R’s” (Reading, Writing, and
Arithmetic) used in school districts. However,
it has lost is power and credibility because the
frequency of its use. Nevertheless, virtually
every study identifies rigor as a fundamental
component to a quality education (Barton &
Coley, 2009).
Relationship
Rigor is necessary. Students must be
challenged to think beyond what they can

identify by reading words that appear in a
textbook. However, many African American
students tend not to care about the extent of
a teacher’s knowledge base or what they
have to offer if they don’t believe the
teacher cares about their wellbeing. They
need to feel as if they are more than an IQ
score. Relationships must be established via
personal stories, experiences, mutual
respect, etc. Teachers must establish a
rapport with each student to show that they
care about the student's social and emotional
welfare.
Instruction
A lesson can contain all of the rigor under
the sun. But, if the instruction is not well
planned, the planned rigor will be for
naught. Instructional rigor includes critical
thinking and problem solving. Teachers must
seek to actively engage students in their
lessons. They also must provide students with
the background information needed to be
successful in the area being assessed. Many
times, teachers teach in a way that is
particularly comfortable for them, giving no
regard to the diverse needs of those of whom
they serve. The best way to lose the interest
of students is to make them responsible for
subject matter that they are not fully
prepared to display. Out of frustration,
students may “check out” of the lesson,
which will cause them to miss out on
important information, which will ultimately
lead to underachievement.
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Goals
The teacher and his students must set goals.
Teachers must set high expectations for
African American students with goals and
objectives tailored to them as students who
are both gifted and culturally diverse. Goal
meetings should be scheduled with each
student. These meetings should focus on short
term and long term objectives (e.g., upcoming
classes, assignments, graduation, college, and
career).
Opportunities
If the number of underachieving, underidentified, and under-represented African
American students in gifted education is to
change, opportunities must be afforded to
them at the same rate as to their dominant
culture counterparts. These opportunities
include (but are not limited to): teacher
referrals for gifted education programs,
Advanced Placement classes, enrichment
camps and programs; teacher
recommendations for academic and talent
competitions and scholarships. Furthermore,
simply providing African American students
with the opportunity to answer high
level/critical thinking questions along with
positive and specific praise statements during
class can be motivating for them as well.
Relevance
Gone are the days the statement, “because I
said so” worked in classrooms. Students need
to know “why” they have to learn and master
what they are being taught. Allowing students
to apply their newfound knowledge in a
relevant way will enable them to identify how
they can make use of what they are being
taught in the classroom to solve issues that
take place in their everyday life (Ford, 2011).
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When teachers take time to find that
connection, they will find that not only will
teaching the concepts be easier, but it will also
increase the students’ ability to retain
concepts.
Conclusion
The purpose of this article was to revive the
legitimate role that rigor plays. Using rigor as
an acronym, I provided five characteristics and
recommendations that can no longer be
ignored to reduce and eliminate the under
representation, under achievement, and under
identification of gifted African American
students. Using R.I.G.O.R., we can close the
disparities and the gaps, one step at a time.
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Joining the National Conversation about
Race and Unpacking Legal and Policy
Implications for Gifted Education
A Special Populations Signature Session
A moderated panel of NAGC leaders gather to discuss the implications of recent highly publicized court cases
on Black and Latino youth. These court cases impact how attitudes and behaviors of students of color are
viewed, how gifted and advanced program policies and practices are designed and implemented, and how the
field of gifted education is viewed as a viable contributor to the educational community. Gain an understanding
of the present-day concerns about race, equity, legal and policy issues in gifted education.

Jaime Castellano, Ed.D.
Vida Charter School: Educating the
Future in Two Languages
Ann Robinson, Ph.D.
University of Arkansas, Little Rock

Sally Krisel, Ed.D.
Hall County Schools

Equity
Matters

Mary Ruth Coleman, Ph.D.
Univ. of North Carolina, Chapel Hill

Joy Lawson Davis, Ed.D.
Virginia Union University

Session: Friday, Nov. 8, 2013, 9:30-10:30
Location: Marriot, White River Ballroom H

Featuring
Moderator: Tarek Grantham, Ph.D.
University of Georgia

Past & Present Members of
the NAGC Executive Board

NAGC 2013 Special Populations Schedule at a Glance
Friday	
  

Sessions	
  

Presenters	
  

9:30 AM

Joining the National Conversation about Race and
Unpacking Legal and Policy Implications for Gifted
Education

Tarek Grantham, Ann Robinson,
Jaime Castellano, Mary Ruth
Coleman, Sally Krisel, Joy Davis 	
  

9:30 AM

Low-Income, High-Potential Program

Julie Luck Jensen, Lori L. Ford	
  

10:45 AM

I Hate to Write! Helping Students with Asperger's
Syndrome and High Abilities Achieve Success With the
Writing Process

Kathy Oehler, Cheryl Boucher	
  

10:45 AM

Nonverbal Assessment and Gifted Identification:
Challenges and Solutions

Jack A. Naglieri	
  

12:30 PM

A Team Approach to Serving Twice-Exceptional Students:
Targeted Professional Development for Districts

Wendy S. Leader, Cheryl FranklinRohr, Lois Baldwin, Jacquelin
Medina	
  

12:30 PM

Developing Promotion Strategies for Self-Regulation:
Critical Skills for Underrepresented Students' Success in
Gifted Programs

Richard M. Cash	
  

1:45 PM

Special Populations Network BUSINESS MEETING

Special Pops Network Leadership	
  

1:45 PM

College Preparation and Culturally Diverse Students

Tiombe B. Kendrick, Joy Lawson
Davis	
  

1:45 PM

Effectiveness of the UNIT and KBIT-2 in Identifying
Gifted Students of Poverty

Tamra Stambaugh, Megan ParkerPeters, Kimberley F. Robertson	
  

1:45 PM

Exploring Racial Identity, Motivation, and Achievement
for African American High Ability Learners

Antonia Szymanski	
  

1:45 PM

Match Maker Make Me A Match

Kevin Besnoy	
  

1:45 PM

When Not All Kids Score the Same: A Discussion of Test
Bias & Underrepresentation in Gifted & Talented Ed.

Marcia Gentry, Scott J. Peters	
  

3:45 PM

Fueling Potential Through Understanding the Problem:
Gifted Students with Chronic Illnesses

Diane E. Dungan, Felicia A. Dixon	
  

3:45 PM

Reaching Gifted Native Americans with Culturally
Sensitive Instruction and Strength-based Programming

Jerry A. Lassos, Steven C. Haas	
  

3:45 PM

Serving Gifted Students from Refugee Backgrounds

Margaret W. Hoffman, Lisa Hoffman	
  

7:30 PM

Special Populations Event::
CELEBRATION OF GIFTED and _____________

Special Pops Network Leadership	
  

Saturday
8:00 AM

Sessions
Indigenous Peoples' Conception of Giftedness

Presenters	
  
Sal Mendaglio, Jacqueline Ottmann	
  

For specific more information on session content and location, please visit the NAGC Convention site.
Dr. Tarek Grantham (Program Chair) grantham@uga.edu

http://www.eventscribe.com/2013/NAGC/aaSearchByCourse.asp.

10:45 AM

Out of the Silos: Building a Common Instructional
Language for English as a Second Language (ESOL)
Teachers and Gifted Education Teachers to Support
English Language Learners

Joan P. Brownlee, Gail F. Hubbard	
  

10:45 AM

Serving Rural Gifted Students: Challenges and Solutions

Linda E. Brody, Susan Assouline,
Aimee Howley, Craig Howley	
  

10:45 AM

Using Frasier's 4A's (Attitude, Access, Assessment,
Accommodation) to 'STEMmatically' Develop Talent in
Culturally Diverse Students

Kristina Collins, Tarek Grantham	
  

12:30 PM

Bridging the Gap: Connecting Gifted and ESL Education
Services in America’s Public Schools

Keisha Baylor Mayfield, Young-Eun
Son	
  

12:30 PM

Prediction and Prevention of Aggression in the TwiceExceptional: Changes Over the Years

Agnes Meyo	
  

12:30 PM

Supporting Higher Order Thinking Skills Among Students
with Emerging English Proficiency

Lisa Hoffman, Margaret W. Hoffman	
  

12:30 PM

Taboo No Longer- Why It Is Time for Gifted Programs &
Researchers to Address Issues/Needs of LGBTQ Students

Alena R. Treat, Becky Whittenburg	
  

1:45 PM

Design, Development and Evaluation of Curricular and
Emergent Activities to Explore the Effectiveness of an
Interdisciplinary Team Intervention to Strengthen Social
Emotional Skills in Twice Exceptional Children.

Ana G. Miro-Mejias	
  

1:45 PM

Empowering Twice-Exceptional Gifted Children: A
Framework for Success

Beverly A. Trail	
  

1:45 PM

Growing Up Gifted, Black, and Male: Recommendations
for Meeting Students' Social-Emotional Needs

Malik Henfield	
  

1:45 PM

Needs and Approaches for Gifted Students with ObsessiveCompulsive Disorder: Literature-Based & 1st-Person
Perspectives

Terence P. Friedrichs, Brandon Less	
  

1:45 PM

Removing the Invisibility Cloak: A Case Study of the
Academic & Personal Experiences of a Gifted Girl with
ADHD

C. Matthew Fugate	
  

3:00 PM

Approaches to Serving Gifted English Language Learners:
Examples from Three States

Lisa Hoffman, Margaret W. Hoffman	
  

3:00 PM

Estudiantes Sobresalientes: Gifted Education in Mexico

Jaret W. Hodges	
  

3:00 PM

Recognizing Dr. Martin D. Jenkins, Father of the Study
of African American Giftedness

Joy Lawson Davis, Donna Ford

Sunday

Sessions

Presenters	
  

8:00 AM

Recruiting and Retaining Black and Hispanic Students
in Gifted Education: Under-Representation and Equity
Formulas and Strategies

Donna Y. Ford	
  

9:15 AM

Current Status of Twice-Exceptional Students: A Look
at Legislation, Policy, and Standards

Nielsen Pereira, Julia L. Roberts	
  

For specific more information on session content and location, please visit the NAGC Convention site.
Dr. Tarek Grantham (Program Chair) grantham@uga.edu

http://www.eventscribe.com/2013/NAGC/aaSearchByCourse.asp.

SPECIAL POPULATIONS NETWORK
SUNDAY SUPER SESSIONS
Recruiting and Retaining Black and Hispanic Students
in Gifted Education: Under-Representation and
Equity Formulas and Strategies
Session: Sunday, Nov. 10, 2013, 8:00-9:00

Location: Marriot, Grand Ballroom 9

Black and Hispanic students are consistently and extensively underrepresented in gifted education. At no time in the history of gifted
education has this been reconciled. The session presents trends in gifted
under-representation for both groups, along with achievement gap data.
Factors that hinder recruitment and retention are also shared. After this
overview, the session focuses on ways to calculate under-representation
and an equity formula is shared that will help educators determine the
minimal representation that must be targeted. The presenter ends by
sharing legal and other resources (e.g., achievement gap, underrepresentation, Office for Civil Rights).
.

Donna Y. Ford, Ph.D., Professor
Vanderbilt University

Current Status of Twice-Exceptional
Students: A Look at Legislation,
Policy, and Standards

This session focuses on the inclusion of
twice-exceptional learners in state laws,
policy, and standards across the U.S.
Survey results from gifted and special
education administrators indicate (1) few
laws and policies relate to twiceexceptional students; (2) collaboration
among general, gifted, and special
education professionals is needed; (3)
specific definitions and characteristics of
the various combinations of gifts and
disabilities are needed; and (4)
stakeholders should look to states that
have addressed the needs of twiceexceptional learners in legislation,
policy, and standards as models for
twice-exceptional initiatives. Presenters
discuss implications for educators and
policy makers.

Session: Sunday, Nov. 10, 2013, 9:15-10:15
Location: Marriot, Grand Ballroom 9

Nielsen Perriera, Ph.D.
Julia Roberts, Ed.D.
Assistant Professor
Professor
Western Kentucky University

